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INTERVIEW WITH JOHN PADIN 
BY J. WATRAS 
JULY 27, 1994 
JW: I'm talking with John Padin of IjDjEjA, the Institute 
for the Development of Educational Advancement. 
JP: Activities. 
JW: Excuse me. Thank you. You are no longer a part of 
Kettering Foundation, is that right? 
JP: That's correct. 
JW: You became independent. 
JP: We're a separate, non-profit foundation and have been 
for the last 12 or 13 years. 
JW: But you originally were a branch of the Kettering 
Foundation? 
JP: Yes, it was called an affiliate of the Kettering 
Foundation. We were formed by them in 1965 and we were the 
educational arm of the Kettering Foundation. And we had, 
however, the same board of trustees. We were incorporated under 
Delaware law. And in around 1982 we became a separate 
foundation. We have our own board of trustees, or board of 
directors, continued to be a non-profit organization. 




JW: But IGE, Individually Guided Education, seems to have 
been a development in California with 25 superintendents meeting 
with John Goodlad and others to discuss educational change. 
JP: Depending on who you talk with, you're probably going 
to get several different stories of the genesis of IGE. From my 
point of view, having been with the Innovative Programs Division 
here in Dayton, beginning in 1970, John Goodlad was the project 
director, or division director, of the research division centered 
at UCLA. John Bonner was the director of Innovative Programs 
Division here in Dayton. And B. Frank Brown was the director of 
our Information services division in Melbourne, Fla. And it was 
the Innovative Programs Division that did the work with IGE. We 
had high regard for the work of John Goodlad in the research 
division so some of the work that came out of the experience you 
referred to influenced part of what was included in IGE and in 
particular it was the component that talked about the importance 
for schools and school districts to work collaboratively. John 
used the term "the league of cooperating schools" and so that 
concept was built into the outcomes of the IGE program, which was 
defined from our point of view by 35 outcome statements. Those 
are mentioned in the Reflections for the Future booklet that I 
shared with you. Another, if you would talk with some other 
people, they would talk about IGE really coming from the 
Wisconsin Research and Development Center. And that R&D 
Center, which was federally funded, had very strong ownership to 
the term IGE, or what they called a mUlti-unit school and they 
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had centers in many of the states like Colorado and California 
and other states, Massachusetts, working very frequently with 
departments of education in those states and they originally were 
interested in working with I/D/E/A because we were willing to 
generate support materials in the form of films and filmstrips 
and print documents that capture the notion of individualization. 
As we began developing those materials, the Wisconsin Center, 
because of the work and commitments they had with the federal 
government, they began to include their reading program and their 
mathematics program in their definition of what IGE was and we 
similarly began to include the league concept and developing of 
culture within the school for change, these kinds of things, and 
institutionally we found that we had different interests. And so 
the two institutions grew apart and no longer pursued IGE 
collaboratively but went our separate ways utilizing those 
different components for one reason or another, each of us was 
committed to. The notion that IGE was spawned in California, I'm 
not quite sure where that might have come from, other than the 
involvement of the concept of the League of cooperative Schools. 
And the influence of John Goodlad, who was a member of our board 
of directors. 
JW: That's where I got the idea ... 
JP: So we're very keen, not only on the league concept, but 
also on another general premise that it has, and that is that in 
order for school change to be effective the school itself and its 
community is the basic unit of change for a lot of reasons, one 
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of which is that it's the smallest unit that has all of the 
necessary ingredients, that is, administration, teachers, 
students, parents, and community members. So we continued to be 
very much influenced by Goodlad's work. But IGE is not something 
that you would here John Goodlad necessarily even advocating 
because he doesn't have ownership to that program. 
JW: Individually Guided Education seems like a misnomer to 
me. That is, of the 33 principals, for example, that you state, 
you talk about learning communities. Now those would certainly 
be communities or groups of teachers working in concert. But 
they're working with students who are also a part of the learning 
community. It would seem that your aim is not to have the 
students learn by themselves but to move toward some cooperative 
endeavors. 
JP: The essence of IGE is almost impossible to glean from 
looking at anyone of the 35 outcomes. As you get into it you 
see other philosophical statements, such as the heart of 
individually guided education is the small group, which has 
evolved more recently into what we now call cooperative learning. 
If you look at the fundamental notions that underly cooperative 
learning, you would see most of those included in the 
descriptions of learning in the small groups in the IGE 
materials. So that was just one small aspect. The learning 
community concept definitely includes not just the team of 
teachers, but it also includes the community of parents and 
students who that team of teachers are advocates for. So a 
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strong component of that was the teacher advisor component where 
every student in the school had an adult advocate which kept any 
student from falling through the cracks. This went well behind 
the concept of homeroom, particularly conceptually. That is to 
say, the teacher advisor component is one that was a significant 
departure from standard practice. And so only the best of the 
schools were able to truly implement that with high quality. But 
that component, which is only one of the 35 outcomes, could 
constitute a major program in a school that was really serious 
about it. 
JW: In the 1960's and 1970's in Dayton, Ohio, there were 
several programs to try to bring about racial integration. One 
was Model Cities Educational Component in Inner West, for a short 
while. Art Thomas was the educational director. There was 
Multi-motivational program in Dayton View. That was also a 
federally funded program, that was HEW, Health, Education, and 
Welfare, however. At any rate, both of those programs used some 
form of individually guided education. I believe Model cities 
actually contracted for IjDjEjA to have teachers to have 
inservices from you or principals having inservices with you to 
define how individually guided education in the schools in the 
inner west and at st. Agnes and at Longfellow. Longfellow, I 
guess, was an IGE school, but st. Agnes was at least individual 
education if it wasn't tied closely to you. Did you think of IGE 
as having these social influences? Is my perception about IGE 
and Model cities and Multi-motivational correct? 
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JP: I'm not familiar with those connections. And I'm not 
saying that they're not correct, that is, I'm just not aware of 
them. I do know that in around 1960, 1969, that there were many 
of the educators in Dayton who became involved with IGE, 
Longfellow in particular was involved; in fact, some of the 
materials or films or filmstrips were filmed and we worked on 
them in Longfellow School. So Greg Caras, the principal of 
Longfellow, was very much involved and was a successful 
implementor of most of the IGE concepts. If the essence of your 
question was were we aware of the possible impact on the culture 
of a school, with such things as integration, yes we were aware 
of that and we were very interested in IGE being of assistance to 
people working together more effectively. The notion, I have to 
say that it probably wasn't just because we thought that was a 
nice thing to do, but we saw it as perhaps crucial that our 
schools begin to see diversity not as a problem to overcome but 
diversity as a strength that we need to benefit from. 
JW: But that's not listed as one of your outcomes, is it? 
JP: Only not by one of the 33, but in our minds, if you 
take the essence of what is emphasized in the way you work with 
kids and the way you work with teachers and the emphasis on 
teamwork and the activities and the processes that people use 
when they work together, there is strong support for diversity. 
We have probably become more conscious of that in recent years 
and we hit that head-on as one of the strong points, the valuing 
of diversity. Not the tolerance of it or the ability to simply 
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survive diversity, but the real flip side of that which is if we 
don't have diversity we're in big trouble. 
JW: What is the value of diversity? 
JP: It's perspective, it's the variety of solutions that 
will be brought to bear on a problem; it is also representative 
of the world that we live in; it gives us reason to be open-
minded and consider possibilities and attitudes and values that 
if we only talk with people like ourselves we never have the 
opportunity to develop that kind of openness. To us that is real 
life. The quality of life, we think, is enhanced by being with 
people who are different than we are and who have different 
perspectives and experiences and backgrounds and cultures. So 
it's also that quality of life issue. Those are some of the 
values we see in diversity. 
JW: IGE is not a curriculum; you said in your book. 
JP: That's correct. 
JW: You say it's a process for school planning or for 
curriculum development, I guess it could be, but those outcomes 
are not subject matter oriented. 
JP: No. 
JW: They're extremely neutral in that regard. Although you 
talk about everyone profiting and learning, you don't say how 
they profit or what they learned. 
JP: No, we don't. And we think those are legitimate 
decisions that each school ought to make. The outcomes do, 
however, provide both the context and perhaps the criteria for a 
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school to decide what kind of curriculum it would want to adopt. 
For instance, one of the outcomes has to do with students 
becoming aware of what it is they're trying to learn, or in the 
jargon that students can tell someone else what their educational 
objectives are that they're trying to achieve by doing a 
particular activity. Just using that as one simple example, that 
would imply that those curricula that it's possible to figure out 
what the objective is would be more helpful than a curriculum 
that it's one of the dark secrets of that curriculum why you 
would want to be doing or reading or doing an activity. So the 
value of helping the learner to increasingly be in charge of his 
or her own learning and part of that is being a partner in that 
process of what is it I want to learn and I'm able to describe 
that and increasingly I'm able to participate in the decisions 
about whether the activities that I might engage myself in so I 
can achieve that learning. Those elements and those 
characteristics are very much described in the 35 outcomes and 
then if you get into the narrative or the materials that support 
those outcomes, then it becomes increasingly clear that what the 
program is about is lifelong learning and students being capable 
and competent to participate in their own education. 
JW: I've heard several people say that it is indeed that: 
value of the individual and the individuals' capabilities that 
was the cornerstone to any kind of social improvement program 
that may come from IGE; racial integration is really based on 
valuing an individual's contributions. 
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JP: Let me comment, though, primarily because of something 
you said earlier; it's so easy to take the title, Individually 
Guided Education, and think that what that really means and 
conjures up the picture of individuals being off in their own 
little separate corners learning all by themselves. Nothing 
could be further from what we were about and continue to be 
about. The absolute importance of the interaction of kids with 
each other and adults with children and children with their 
parents and parents and teachers and children working together. 
For instance, in the descriptions of the parent conference, the 
strong recommendation is that those be conducted, not just parent 
and teacher talking by the students or about the student, but the 
student being a very active participant in those discussions. 
And as a student matures increasingly, and these are described in 
the teacher advisor materials, the student increasingly takes 
charge of that conference. Now this is pretty sophisticated 
stuff. But we, even after 20 years, still believe that that is 
the desirable direction for educators to take. 
JW: And this could be applied in a trade school, or it 
could be applied in an academic setting, and it could be applied 
in any wide range of educational opportunities. And that's why 
you say that it's not a curriculum, but a process of development. 
JP: That's right. To me one of the - because I know your 
interest is in not just inner city but whether the interface is 
between this kind of process and some of the inter-cultural 
problems or opportunities - the whole notion of accepting the 
youngster where he or she is and in whatever context he or she 
finds him or herself ... 
JW: That's complicated! 
JP: Yeah .... that becomes fundamental attitudinally for 
the educator, as opposed to a quote I recall in Indianapolis 
where a teacher talked about the wonderful biology course they 
offered but unfortunately they didn't have the right kids that 
showed up. And this is almost the opposite of that and the 
nature of the course is really defined by who is it that walks 
through the door, not by some sort of syllabus that was prepared 
5 years ago or even last year. So that attitude of these are our 
students so what is the best possible educational experience we 
can give them and how can we work, not with just that youngster 
and that youngster's friends, but how can we work with the home 
setting from which that student comes. That attitude, I think, 
is absolute key not just for working with kids in inner city; it 
might be most apparent in those circumstances, but in suburban 
America that same attitude is absolutely essential and the notion 
that we don't have problems in Centerville is absolutely 
ridiculous. We have deep, deep problems in the school working as 
partners with the home and we as educators haven't really figured 
out yet, first of all how important that is and secondly, how do 
you do it once you are convinced it is important. But in the 
context of urban schools, it seems to me that the need for that 
attitude is absolutely important. 
JW: It sounds an awful alot like IGE could blend with 
Dayton is trying to do with what they call Site-based Management. 
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JP: IGE is, in our biased opinion, is in fact a very 
desirable model for how you go about site-based Management. What 
we attempt to do in all of the I/D/E/A programs is not to adopt 
whatever the popular label is, but what we attempt to do is focus 
on a good practice and it's our experience that those schools and 
school districts that work on good educational practice find that 
they are accused of total quality management, or site-based 
management, or shared decision-making, or some of the other 
labels that have come down the ... or having the best approach to 
strategic planning or are doing the best job of planning. While 
those were not their goals, if they behaved in ways that are 
described by those 35 outcomes, it turns out that they are 
also ... 
JW: ... Great minds do work alike. 
JP: Yes. I had a guy call me from Northwestern University -
it wasn't Northwestern, it was another college close to 
Northwestern there in Evanston. The guy's name was Ron Warwick, 
who was one of the early IGE facilitators. He called because he 
had just gone through a Demmings workshop on total quality 
management. And he called and said, "Industry has finally 
discovered IGE." So that focus on the decisions being made as 
close to the action as possible; the attitude that it's the 
worker, in this case the teacher, that's where the action is and 
it's important to value and spend your time at the level where 
the work is being done and in this case, the contact with 
students, all of those kinds of notions are very consistent with 
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the Demmings work. The notion of continuous improvement; in 
fact, the 35 outcomes are organized into 2 columns, one of them 
having to do with continuous important and the other 
individualizing instruction. On the continuous improvement side 
of that, for those of us who have spent years working with those 
concepts and we read Peter Singy's work on the learning 
organization, we respond so positively because he does such a 
marvelous job, a better job than we have ever been able to do in 
describing those things we've been trying to achieve in schools. 
JW: There are several instances of individual education 
here in Dayton, some of which I've mentioned: st. Agnes and 
Longfellow. Were you connected at all with Center City School, 
which was at Christ Episcopal Church and closed in 1981? It began 
in 1971. 
JP: I don't recall that at all. 
JW: They tried individual education, but I don't remember 
that they were in any way tied with you. 
JP: Did they use the term IGE? 
JW: No. 
JP: So it was just individualizing education? 
JW: Yes. 
JP: Now interestingly we've found that there are some 
schools who never heard of IGE that were doing a better job of 
IGE than some other schools who had IGE on their front door. 
They used the label but that's as far as they ever went. And the 
analysis that we've tried to, and this would be reflected in the 
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little booklet I gave you, we avoid the label as it being the 
independent variable. So we had not been so concerned with 
whether or not a school calls itself IGE or doesn't, but the 
thing we're after are the practices that are described in the 35 
outcomes. 
JW: And that's why you have no idea how many schools are 
doing that? 
JP: That's right. 
JW: It's impossible for you to know. 
JP: At what point, and I guess you would have picked up on 
it, the schools that were being helped by those facilitators who 
we've trained, part of that process was that a couple of times a 
year did a self-assessment and the assessments that I'm referring 
to are those primarily that deal with what degree are we using 
each of the 35 outcomes. So the questions would go through each 
of the 35 and there would be questions asked of both teachers and 
students about such things as the one I've mentioned, whether or 
not they're clear on what they're learning or with what degree 
which they participated in self-assessment of the involvement of 
parents, the lay teachers work together to plan for instruction, 
so there would be very specific questions on all of those things. 
We collected the responses from all of those schools; we analyzed 
them, we charted each of the outcomes and the degree to which 
they felt they were achieving those outcomes and we would send 
back to them that analysis. That was the kind of feedback we 
would provide each school. And that relates to you don't know 
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how many schools were involved with IGE. We could list for you 
over 3000 schools that were involved in IGE in that sort of 
formal arrangement. 
SIDE TWO 
JP: ... of the impact of schools that were not formally 
affiliated. 
JW: That's what Mr. Flory says in his book and in the 
introduction; that it's impossible and it seems to have expanded. 
JP: You mentioned another thing, I don't know whether it's 
important to you or not, but the notion of groups contracting 
with I/D/E/A. Between 1965 and 1982 the programs of I/D/E/A were 
totally supported by the Kettering Foundation which meant that 
there were no contracts, all of our services and training were 
offered without any fee. The only money that changed hands, 
there may be some minor exceptions ... 
JW: Some of it may be even hard to trace what influence you 
had in that regard, because you wouldn't have bookkeeping 
records. 
JP: That's right. The films and filmstrips and print 
documents, there were charges on those, but it wasn't even a 
break even thing, because during the peak time of our development 
of those materials, we were spending in excess of a million 
dollars a year to develop those materials. So there were huge 
dollars invested in the - Have you ever seen the materials? 
JW: Well, you gave me a copy of the film. 
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JP: And there were a minimum of 3 or 4 films, so you saw 
Somebody Special, that was the middle school overview film done 
at Longfellow. At each of the three levels there were at least a 
dozen filmstrips that described the various components whether it 
was the learning cycle or the teacher advisor component or 
whatever. There were half a dozen at least print materials, for 
instance, one might have talked about the role of the principal 
in an IGE school, etc. 
JW: I have some of that material. 
JP: And there was an implementation guide that had each of 
the 35 outcomes along with a suggestion ... 
JW: Flory had some of that in his book as well. His book 
was far less a book than it was a compilation of papers. 
JP: Yeah. Again this might go beyond what you're interested 
in, Joe, but we felt that there were also some deficiencies in 
the program as we worked with it in the early to middle '70's, 
deficiencies that we hope that are more current programs have 
somewhat corrected. For instance, we had nothing in our work that 
would help principals of these schools with the new leadership 
skills that are necessary to support those kinds of schools. We 
assumed that by working with individual schools, helping them 
understand and know how to practice these outcomes, these 35 
descriptors, that the central offices in those districts would 
take the time and effort to understand what those processes are 
so they can support what's going on in the schools. Deficiencies 
such as that we found were harmful. In turns out that central 
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offices were not able to support what was going on in the 
schools. When a question would come up about - let's take one of 
the more controversial outcomes which is mUlti-age grouping -
there is strong rationale for why that's been official in a 
school, but it's a significant departure from standard practice 
and most central offices were not able to provide that rationale 
because typically they would not have gone through the training. 
They didn't understand it, they didn't read the materials, they 
didn't take it upon themselves to learn it. And it was naive of 
us to think that they would. So since then we've been very 
careful to be sure that we include central staff in the kinds of 
training that is offered through building level people, not to be 
nice guys, but because it's absolutely essential that schools 
that are trying something different have the support, the 
knowledgeable support, of people in central office, not we will 
support you as long as everything goes smoothly, and if it does 
then we'll have to abandon you and disenvow any knowledge of your 
work. So that's the sort of change. 
JW: That only sounds logical; it may be that you focus on 
the school because it's the smallest unit, for change, but that 
unit exists within a context and the context is the school 
system. The context is also a community. Now let's take an 
example of suburban communities and the value of diversity. If 
indeed the context is community, would IGE become involved in 
political questions, such as open and fair housing, which might 
enhance diversity within the school and also ... 
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JP: The answer is, if what we're talking about is IGE 
during that time period when we were working with something 
called IGE, I think the answer is no. I think the answer is that 
those kinds of issues of fair housing would go way beyond the 
pervue of the school and its operations. We would be less adamant 
about that today. 
JW: Meaning ... ? 
JP: ... the work that we do today in school change, which is 
not labeled IGE but it still values all those 35; one of the 
lessons we learned is that it's not a good idea to have the label 
on your work because everyone assumes they can say the label and 
think they understand what the program is. In our work today we 
had built in the development of leadership roles for people who 
are non-educators. For instance, at the building level, as a 
school participates in change, we insist that as we train the 
principal in how do you faciliate change within a building, we 
insist that they have at least 2 other types of folk there and we 
recommend three other types. We insist that one of the people 
trained in the role of facilitator is a parent. We insist that 
one of the people trained as a facilitator is a teacher. And we 
strongly recommend that the fourth person be a support staff 
person, a secretary, a custodian, a bus driver, food service. 
And we've been working with that guideline for at least a decade 
and in no case has a school, after having this experience, in no 
case have they said we really shouldn't haven't included those 
other people, but they begin to see the power of the diversity 
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that I was referring to and they see how the knowledgeable 
parent, knowledgeable of these processes, can do so much more 
effective job of communicating what the school is about than any 
of the educators could do. Similarly, with support staff; that's 
part of the context. And we've tended to ignore the importance 
of staff development for support staff people, yet each of us can 
cite stories from our own life, where it was the custodian who 
had a relationship with a youngster that was key in the success 
of that person. 
JW: I guess what I was thinking were priority board members, 
for example, in Dayton. Something that would be outside the 
school itself, but actually within the political system. 
JP: I think you're on target. The experience that we would 
have that would come the closest to that is work we're doing in 
Adrian, Michigan under their label of Communities for Developing 
Minds. So the notion is that everyone in the community needs to 
be a learner. Part of that effort there includes business people 
from the community, representatives from the religious community, 
educators, parents, students, support people, all working 
together in the same place on their own growth. And it's a 
manifestation of the lip service that we give to a school 
district being a system. We've even talked about school systems, 
but if we look at the practice in education over the last 40 
years we don't function as a system; we operate really as if we 
didn't believe there was any relationship between the different 
parts and we act as if when we institute a program in Building A 
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that it has no impact on Building B and of course that's 
ridiculous. So the other reason for including those central 
people, as I referred to a few moments ago, is there needs to be 
a consistency and integrity of the way we do business in the 
school district and it needs to reflect our beliefs about people 
and about diversity and about learning and what is a healthy 
learning environment and no longer can we have a superintendent 
functioning as a dictator and mandating that schools function in 
a collaborative manner. That discontinuity is absolutely 
destructive, not just in school districts, but in your own 
environment of a university where some of these worst practices 
are most manifested. They institutionalize and they celebrate 
it. And in schools of education, you'll go in and you'll hear 
university professors admonishing school districts to function 
more collaboratively, etc. and meanwhile the inter-departmental 
disputes in colleges of education are sometimes rampant. 
JW: In the 1960's and 1970's, in Longfellow, for example, 
many of those people who advanced IGE, Joanne Summers is one, 
were also actively involved in politics. They were part of the 
Dayton View Coalition, which campaigned for school board members 
who would vote for racial desegregation. So they took the IGE 
model and expanded it to political change as well, or at least 
saw a relationship among those entities. So you may say that you 
didn't do it and that you didn't have it, but certainly those 
people who worked with you or for you or because of you, they 
did. 
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JP: One of the hackneyed phrases here the last half dozen 
years is the concept of empowerment. Lots of people talk about 
teacher empowerment which really means how can we get people to 
vote in a block very frequently. Our concept of empowerment is 
totally different than that. And I think this permeates the 
practices of IGE as well and empowerment for us is the ability of 
people to become involved and the ability of people to listen, 
the ability of people to form relationships with other folks so 
they can influence each other, the ability to solve problems, the 
ability to deal with the concept like consensus and know that 
that doesn't mean you vote and consensus is when you have 100% of 
the people voting in all of the problems of polarization when 
you're only 2 options are either to be for something or against 
it. So there's this sophistication of dealing with the ways 
groups work together. So it is never a surprise to us when we 
find that people with whom we work closely with each processes 
find that they are able to impact their own personal and 
community lives in ways that are much more effective than they've 
able to do it in the past. And the stories of these kinds of 
things just go on and on and on. 
JW: I want to thank you very much for taking the time to 
talk with me. 
JP: You're quite welcome. 
JW: You're very sensitive about not keeping it too long. 
JP: And I don't think there is anything I said in there 
that I would be embarrassed ... 
